'vocation.'" The sample contained students of both genders, all years in college, and a wide variety of majors to represent the general student population. Furthermore, the sample contained both students who had (n = 37) and had not (n = 73) been exposed to Vocation Project programming. After obtaining the student data, pairs of research assistants coded the responses by identifying themes that emerged from the narratives. After an iterative process of reading, discussing, and operationally defining the themes of the narratives, the coders identified three primary themes, each with an inter-rater reliability of around 90%.
One theme was the "breadth" of students' conceptions of vocation. For this variable, most students were classified into one of three categories: traditional, multiple roles, or life encompassing. Responses classified as "traditional" were those that discussed vocation as synonymous with occupation. Furthermore, given St. John's is a Catholic school, references to vocation being a religious vocation of becoming a priest, monk, or nun were also categorized as traditional. In essence, this category reflected a narrow definition of vocation, be it secular or religious. In this traditional manner, 47% of students wrote about vocation. Responses in the multiple roles category not only mentioned vocation in the traditional sense, but also included some other dimension of life (e.g., family, service to others, etc.). In this category were 26% of the students. Finally, the label life encompassing described 12% of students who discussed vocation as enveloping one's entire self or entire life.
The second emergent theme was called "depth" and indicated whether one's conception of vocation included being passionate or deeply intrinsically motivated. Integrating faith and work also qualified as having depth. 35% of students included this element of depth. Table 1 shows examples of responses coded according to both the breadth and depth dimensions as well as the percent of student responses that were categorized within each cell of the matrix. Clearly there is a trend toward students thinking of vocation in traditional ways that do not include an element of depth (i.e., to the bottom and left of the matrix). As we collect data nearing the end of the four-year longitudinal study, we are hoping that the percentages shift more toward the upper-right portion of the table indicating a deeper notion of a life-encompassing conception of vocation. call to ordained service, a call to be married, or the often forgotten call to be a single person…Someone's vocation (their true vocation) ought to encompass their talents, interests, and aspirations in life." 3% "Although I don't know a dictionary definition, I think "vocation" can be described as a mix between a career and a way of life…It is something you decide to do-but is much more whole hearted than a job.
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You give yourself to the profession and it is your job 24 hours a day, seven days a week. There is a lot more behind it-it is something you believe in and work to represent." "It means being dedicated to belief/value that is very strong and important to you. You give your all trying to live your life through your beliefs/values; specifically concerning the teachings of the Catholic church."
No Depth 27% "I have always thought that the word or term vocation is a career.
But more of a hands on career such as welding, painting, carpenter…Such as vocational school or vocation learning." "When I hear the word vocation I think of the word job or occupation, but one in which special skills are learned and used.
As I define the word, being an electrician would be defined as a vocation." "I think vocation means the ability for someone to feel that they want to be a part of the monastery and be a priest or nun." 18% "I think the term 'vocation' is simply put best as 'one's calling in life. ' 
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The final theme to emerge from the student responses was an indication of how one comes to know one's vocation, or "process of discernment." First, I find it interesting that over 75% of the students spontaneously incorporated this element into their responses without specifically being asked to do so. This indicates that vocation is viewed as much as a process as it is an end-state. Concerning the different characterizations of the process, there were three: active, passive, and cooperative. Active is when the process is self-determined. For example, one chooses one's vocation. To the contrary, passive is when one's vocation is determined by other forces (e.g., fate, being called by God). Finally, cooperative is a collaborative process between oneself and other forces. For example, people may be called by God to a particular vocation, but they still must choose to answer the call. See Table 2 for examples of the 25% of responses that were considered active, the 20% that were passive, and the 33% that were cooperative. 
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Views of the Higher Education Mentoring Community
To gain knowledge of the characteristics of the mentoring community in which these students are developing, faculty, administrative staff (e.g., registrar, library, student development employees), and support staff (e.g., clerical, custodial, food service employees) were interviewed using three questions: 1) What is your
Conceptions of Vocation 7 understanding of the concept of "vocation"? 2) What do you do to facilitate a sense of vocation within students?, and 3) How does your faith relate to your occupation? In order to assist in getting a representative sample, individuals were contacted based on a stratified-random procedure according to their division. For example, faculty were selected in proportion to the overall number of faculty in each of our four faculty divisions (e.g., social sciences, natural sciences, humanities, and fine arts). Such sampling is only effective, however, if a high proportion of contacted individuals agree to participate. Our rates were outstanding with, for example, 89% of contacted faculty agreeing to the interview. One limitation of our faculty sample, however, is that members of the monastic community on campus were over-represented. They comprised 20% of our faculty sample, despite being only roughly 12% of the actual faculty population on our campus.
What is your understanding of the concept of vocation?
As with the student responses to this definitional question of vocation, the same primary dimensions emerged; however, the percentage of respondents in each category differed depending on the group. As seen in Figure 1 , faculty had a highly traditional understanding of vocation (47%). Interestingly, this was very similar to the views of students, but much higher than the other employee groups who had more equivalent distributions between the traditional, multiple roles, and life-encompassing categories. Another compelling aspect of these data was actually an omission. Namely, only 8% of the faculty explicitly mentioned family or familial roles (e.g., being a good father, wife, brother, etc.) as being a facet of vocation. Furthermore, while faculty mentioned this very little, it was the most of any employee group as the family did not arise in any of the administrative or support staff interviews. that included this depth dimension did so by referring to vocation as something about which one is passionate or for which one is intrinsically motivated. The other half of the 69% introduced depth by discussing the integration of faith with occupation. This second portion of the group, again, may be a bit higher than our overall faculty population due to the over-representation of monastic community members.
When comparing the other groups to the faculty (see Figure 2) , faculty stand out as most likely to view vocation with this depth component. One reason for this could be because faculty have fewer constraints in their work as compared to administrative and support staff and are therefore freer to pursue aspects of their jobs that are passionate to them. However, this explanation is purely speculative. 
S t u d e n t F a c u l t y A d m i n i s t r a t i o n S u p p o r t S t a f f % Response
The final theme in the definitional question of vocation was that of the process of discernment, how one comes to know one's vocation. When examining the percentages within the active, cooperative, and passive categories for each group (see Figure 3) , it seems that faculty tend to view this process as passive whereas administrative and support staff tend to view it as active. While the data do not indicate why this pattern occurred, it is interesting to speculate about the reasons behind such striking differences. Another point about the comparison across groups was that fewer support staff discussed process of discernment at all (50%), as compared to the other groups having roughly 60-80% of their participants freely infusing this element into their descriptions of vocation. On a different note, however, 33% of support staff explicitly referred to vocation as a Conceptions of Vocation 9 process or journey, a rate much higher than that of the other employee participants who rarely addressed such an issue. 
What do you do to facilitate a sense of vocation within students?
The good news regarding faculty is that almost all (94%) of them expressed that facilitating a sense of vocation was in fact part of their job and 90% explicitly did things to help foster it. They did so in their classes by, for example, including values clarification exercises. They did so in their advising by pointing out various career options. Furthermore, faculty felt they facilitated vocation in their students by serving as a role model in how they lived their lives.
Remember, however, that faculty tended to have a traditional concept of vocation. The theme of vocation-as-occupation definitely came through in their response to this question. While almost all did things to foster vocation in their students, the kinds of activities they described (e.g., suggesting information interviews, internships, etc.) were almost exclusively focused on helping students choose an occupation; very few mentioned activities aimed at broader conceptions of vocation. I think the last mechanism, that of fostering vocation by serving as a role model, is particularly interesting given the above finding that very few faculty viewed their familial roles as part of their vocation. If faculty are attempting to be role models of vocation to their students, one wonders about the model that students are seeing and if that view portrays an adequate balance of many facets of vocation rather than simply being totally and passionately invested in one's career.
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Among administrative staff, 90% say they do attempt to foster a sense of vocation through conversations with students, typically those who are their student employees. Some explicitly bring up vocational issues, while others, like faculty, mentioned serving as a role model.
Of the support staff that actually had contact with students, 71% said they did attempt to facilitate vocation. 20% did not see this as an explicit goal of their job, but would discuss vocation-related issue if they arose. However, 23% did mention intentionally initiating conversations of vocation, many of these focused on broad issues such as goal clarification and self-definition.
How does your faith relate to your occupation?
Overall, faculties do not view faith as highly related to their occupation. The percentage of faculty who stated that their faith does not at all relate to their jobs was 30%, with most of this group indicating that they actually go to great lengths to keep those aspects of their lives separate. Saying that their faith may come through unconsciously in their work, though not explicitly, 37% recounted a low degree of relationship. For example, many in this group discussed how their faith influenced their sense of ethics. While 25% said their faith was integrally inter-related to their occupation, that number is tempered by the fact that 20% of the faculty sample was comprised of members of the monastic community who are more likely to experience such integration.
Finally, a number of faculty commented on the influence of the campus environment or culture on their faith. While one may argue whether this is an impressive or disappointing percentage, 37% said they felt comfortable sharing their faith with others in this environment. More clearly, however, the job of a faculty member does not seem to foster faith as only 10% mentioned that it did.
Faith did seem to be more integrated into the work lives of administrative and support staff. For administrative staff, 20-30% indicated such integration in various ways. For example, some indicated that their faith influenced everything in their occupation. Others said that they constantly demonstrated their faith on the job by displaying their personal values. Finally, several claimed that it was their faith that made their job more than just a job. As compared to faculty, administrative staff also indicated a stronger relationship to the religious nature of this institution as reflected by 13% saying that their faith was the reason they chose to work at this particular university. Taken together, then, it seems that administrative staff have a stronger interrelationship between their faith and occupation than do faculty. While one certainly cannot rule out that faculty also have strong connections in this regard, it is telling that their explicit responses to this question did not display the quality of integration as was reflected in the nature of the administrative responses.
Of the employee groups, support staff emphasized their faith-occupation integration the most. 80%
made comments reflecting that they had thought about ways in which the two aspects of their lives were
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connected. Consistent with the administrative responses, many in the support staff group expressed that this integration played out in how they treated people on the job. Finally, 25% reported that the campus environment and culture was conducive to their faith. For example, one support staff member said, "The setting out here at St. John's is so quiet… I think everyday I say a prayer at my desk. I don't know if I'd do that anywhere else."
Implications
While all of these data are from the initial wave of a longitudinal study ultimately aimed at examining change across the four-year period of the Vocation Project initiative, they provide a valuable baseline assessment of students' understandings of vocation, a concept which may be at the juncture of their spirituality and their occupation. Furthermore, these data can be used to understand better the knowledge and actions of the higher education employees in their attempts to create a mentoring community for the spiritual development and vocational discernment of their students. Certainly there is a wealth of issues and questions generated by these data. I have chosen four of them to discuss below.
First, we see in the students' conceptions of vocation that the majority hold at least a partially active view of the process of discernment. I conclude this based on 58% of the students spontaneously including comments which indicated either an active view or a cooperative view (which has an active element). Clearly, students understand that they need to do something. They seem to be aware that their vocation is not something that simply falls into place or that others create for them, but that they need to make choices in pursuing it. My suggestion then is that we as higher education professionals ask ourselves how we are taking advantage of this view that students possess. What are we doing to help guide them in their active search for vocation? I certainly do not mean to suggest that we are not doing this to some extent already. Certainly the above data reflect that most groups, especially faculty, do see the facilitation of vocation as part of their jobs. However, I
urge each person to think more explicitly about what they might do to take advantage of students' motivation to pursue their vocation. In my own thinking on this issue, I developed a handout (see Appendix A) to give to my advisees as a tool in generating thoughts and discussions about a vocation approach to career decision-making.
I initially envisioned this as being part of a systematic sequential process of having my advisees explore their vocation at various steps throughout their undergraduate careers. However, I have found that approach to be too rigid, and now I present this to advisees when I perceive that they are "ready" to think about their careers and lives from the perspective of vocation. So far there are two key times I have identified as indicating their readiness for this concept. One is when they realize that they do not like their major or their proposed career.
This can happen for a variety of reasons: a job-shadowing experience, a bad grade in a key course, a realization of their parents' influence on their career choice, etc. It is at these times in the shattered view of their career
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The second opportunity where I have seen a readiness for the concept is when students are in competition with others for internships, graduate school, etc. In particular, some students seem freed when reading the themes on the handout indicating that their own vocation is in fact unique to their gifts and that someone else is not going to "take" it from them. While I do not use this handout universally with my advisees, I have found it beneficial to have available when I sense a student is "ready."
The second issue I want to probe is the role of faculty in fostering students' vocation. Remember again that almost all faculty do attempt to facilitate vocation in some way. But we should consider how faculty are approaching this task given their traditional view of vocation as synonymous with occupation. For example, many faculty stated that they attempt to foster vocation by being a role model for students. While this certainly seems valuable given the extent to which faculty are passionate about their jobs, they may also be portraying an The third issue I would like to pose as a result of these data is how the higher education system is failing to support the integration of the spiritual and intellectual lives of faculty. While a dichotomy between faith and reason is certainly not new, these data provide evidence that it may continue to be a hindrance to some faculty in their attempts to lead fully integrated lives. Furthermore, I would like to speculate that this lack of integration may be due to more than just the faith vs. reason tension. More discussion needs to occur regarding how faculty may be more supported in this regard. Whatever they are, these same obstacles do not seem to be present in other segments of higher education since both administrative and support staff tended to report both a greater integration and more support from the campus/culture for the connection of these elements in their lives.
Finally, I would like to encourage the involvement of undergraduate students themselves in these discussions and investigations of vocation. For example, undergraduate research assistants 1 have been integrally involved in the collection, coding, and analysis of the data presented in this paper. If our goal is to encourage students to reflect on the concept of vocation, I have most likely accomplished more of this by incorporating students in my research on this topic than through any other mechanism. This research Conceptions of Vocation 13 involvement has made an impression on my student assistants in several ways. For instance, they were able to witness the time, effort, and money devoted to the concept of vocation in higher education. As another example, by coding the employee interview responses, these students were able to intensively study the views of higher educational professionals on this topic.
